Four Essays
1

Four Essays 

On

The Relationship between Bloom, Gardner, the Matrix, I.T.

and my Thematic Unit

By

Monica Knight

Azusa Pacific University

EDUC 522

Prof: Jeff McKendricks

Fall II 2009

Four Essays
2

Essay #1: Bloom’s Taxonomy and my Thematic Unit

Bloom’s taxonomy involves three domains: 

· Affective = emotional reactions, personal values 

· Psychomotor = physical movements, manipulation of tools/materials

· Cognitive = learning process, knowledge (Tauffer, Slide 5)

Each one of these domains are addressed in my thematic unit in the following ways: 

The affective domain involves receiving, responding, valuing, organizing, and characterizing (Tauffer, n.d., Slide 8). One way teachers can address the affective domain is to connect their lessons to the everyday world and personal interests of their students. In my thematic unit, a video is shown with clips from familiar movies (“Surf’s Up”) and powerful music that purposely elicits an emotional and personal response from the students. A power point with familiar images and movie clips (“Freedom Writers”) was also created to lead students to make personal connections to the project. The unit also includes the option of making a double-sided memorial, one side dedicated to a Holocaust survivor/victim, and the other side dedicated to someone the student knows who passed away or has had an important role in their lives. By doing this, students are given the opportunity to make the project meaningful to their own lives and values. 

The psychomotor domain is addressed in the hands-on, physical requirement of the project. Students have to learn how to manipulate plaster to make the foundation of their sculpture. They also have to use fine motor skills to create collage and text on their sculptures. A wide range of physical control is required in the art skills they use to make this memorial. 

The cognitive domain of Bloom’s taxonomy is used in the unit as a guide to form objectives. The objectives of the unit were purposefully aligned to state standards AND the higher levels of Bloom’s cognitive taxonomy (See list below; Bloom’s Cognitive Levels are in bold before each objective). 

Students will:

1) Create -- Make a body cast as a Holocaust memorial to a Holocaust victim/survivor. (Option: Make a double sided memorial, one dedicated to a 
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Holocaust victim/survivor and the other side dedicated to a person the student knows who passed away and/or has had an important role in the student’s life.)

2) Create -- Use various painting tools to create layered texture on their sculpture.

3) Create -- Use various materials to create collage on their sculpture.

4) Apply and Analyze -- Research a Holocaust victim/survivor.

5) Apply, Analyze, Evaluate -- Interpret other memorials using the elements and principles of art.

6) Apply and Create -- Complete a Web Quest in order to write a found poem about their chosen Holocaust victim/survivor.

7) Analyze and Evaluate -- Pick and/or depict appropriate images on their sculpture that tell the story of their chosen person.

8) Apply, Analyze, Evaluate -- Paint/write key words on their sculpture that describe their chosen person. 

9) Analyze and Create -- Write an artist statement and create a podcast of it.
All six levels of Bloom’s Cognitive Taxonomy (Remember, Understand, Apply, Analyze, Evaluate, Create) are addressed throughout the unit, but it is important for the overarching objectives of the unit to strive for the higher levels of thinking (Cruz, 2003, p. 3).  When forming objectives for lessons, it can be helpful to start objectives with verbs that go along with each level of cognitive learning: 

· Remember: Recognizing, Recalling 

· Understand: Interpreting, exemplifying, classifying, summarizing, inferring, comparing, explaining

· Apply: Executing, implementing

· Analyze: Differentiating, organizing, attributing

· Evaluate: checking, critiquing

· Create: generating, planning, producing (Cruz, 2003, p. 3)
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For further examples of unit activities and objectives that line up with each cognitive level, see the Matrix on page 9. 
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Essay #2: Gardner’s Multiple Intelligences and my Thematic Unit

In 1983, Gardner, in his book, “Frames of Mind,” broke the concept that intelligence is a single unit with the idea that intelligence is multiple, existing in at least 8 forms (Fabio, 2008, p. 1). This broke the common belief that intelligence was solely located in one’s mental powers, thus making the once popular IQ tests questionable (Gardner, 1991). Gardner’s theory of multiple intelligences revolutionizes classroom teaching because it makes teachers aware of the fact that students learn in different ways and have different strengths and weaknesses. Not all students are strong in the verbal and logical intelligences, which most traditional classroom teaching emphasizes (McKenzie, 2005, p. 12). But those same students may be very strong in their musical and kinesthetic intelligences. In order to effectively teach ALL students, teachers must strive to address all the intelligences. One of the best ways to do this is to differentiate lessons in order to include teaching strategies and student activities that stimulate the different intelligences. 

	Linguistic/Verbal
	Note-taking during collage presentation.

	Interpersonal


	Group fill-in the blank power point activity on the purpose of memorials.

	Kinesthetic


	Cut out pictures that depict different events of the survivor’s life.

	Intrapersonal


	Blog entry on which survivor you chose.

	Naturalist
	

	Spatial/Visual


	Draw pictures that help you remember the collage techniques.

	Rhythmic/Musical


	Create a song that helps you remember the steps to creating a cast. 

	Logical
	Use the inspiration diagram to chart the steps of the unit.


In the thematic unit, “Holocaust Memorials,” some of the instructional strategies used in order to differentiate instruction are: graphic organizers, video, interactive power point, modeling, and the use of real objects. Some of the differentiated student activities include: small group work, hands-on projects, computer work, fine-motor skill work, writing, poetry, and oral presentation. By including a wide range of strategies and activities within the unit, the teacher can be sure to address all the multiple intelligences and therefore give every student an opportunity to learn according to their strengths. Another good way to ensure that all the intelligences are being addressed is to list the eight intelligences and then list an activity or strategy that fits each one. Here is a sample: 
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Essay #3: The Bloom/Gardner Matrix and my Thematic Unit

The “matrix” is a grid that shows the intersection between Bloom’s Cognitive Taxonomy and Gardner’s Multiple Intelligences. This grid is very helpful when planning lessons as it ensures that there is a wide range of activities that addresses all the levels of learning as well as all the intelligences. This is an excellent way to make sure that instruction and lessons are differentiated and challenging, and that all students are given the opportunity to learn according to their learning styles. 


When planning an unit, a teacher can simply fill out the grid with the activities s/he has in mind. Empty spots in the grid will show the teacher where the unit is lacking-- what learning process and intelligence is being ignored. The teacher would then go back and assess where an appropriate activity can be placed that addresses that learning process and intelligence, or what can be changed to make the unit more balanced. The matrix below describes how the thematic unit, “Holocaust Memorials, ” successfully addresses all cognitive learning levels and intelligences. 

	Bloom ( 

Gardner

(
	Remember

(Factual List)
	Understand

(Explain)
	Apply

(Do)
	Analyze

(Reflect/

Breakdown)
	Evaluate

(Judgment/

Synthesize)
	Create

(Synthesis/

New Work)

	Verbal/

Linguistic
	Note-taking during collage presentation.
	Explain how an element of art was used in a given memorial.
	Find words that you want to use in your found poem. 
	Write blog entry on the connection between art and memory after viewing u-tube video.
	Add text to your sculpture that contributes to the effectiveness of your story.
	Write a found poem.

	Interpersonal


	Group fill-in the blank power point activity on the purpose of memorials.
	Group works together to explain how elements and principles of art are used in their assigned memorial. 
	Group works together to fill out elements/principles chart.
	Discuss how the elements and principles used communicate the artist’s intentions. 
	Group critique on finished memorials.
	Set-up a group display of the finished memorials.

	Bodily-

Kinesthetic


	Cut out pictures that depict different events of the survivor’s life.
	Gather supplies you need to create texture on your sculpture.
	Layer plaster strips using proper technique.
	Paint sculpture using colors to use that will best communicate the mood of your story. 
	Try different positions and then decide which is best for your body cast.
	Create a collage on your sculpture that tells your survivor’s story. 

	Intrapersonal


	Blog entry on which survivor you chose.
	Blog explanation of why you chose that survivor.
	Apply your artistic style to alter the images you chose. 
	Step back from your sculpture and determine what needs to be improved.
	Write an artist statement interpreting your artwork.
	Create a podcast of your artist statement.

	Naturalist
	
	Pick one element from nature to help explain your survivor’s life.
	Add that natural element to your sculpture. 
	Look at several images of where your survivor lived. 
	Decide which nature image contributes best to your story. 
	Create/alter an image that depicts the natural surroundings of where your survivor lived. 

	Visual-

Spatial


	Draw pictures that help you remember the collage techniques.
	Put together photos that help tell your survivor’s story.
	Paint your sculpture using different texture.
	Determine the best placement of each collage element on your memorial.
	Determine how to best display your sculpture.
	Create a 3D body cast.

	Musical

Rhythmic


	Create a song that helps you remember the steps to creating a cast. 
	Find a song from the time period of the Holocaust.
	Pick several songs that can be used as background music for the final art show.
	Reflect on which songs best represent the time period and story of the Holocaust.
	Synthesize the songs into a CD compilation to be played at the art show. 
	Recite your found poem at the art show. 

	Logical

Mathematical
	Use the inspiration diagram to chart the steps of the unit.
	Write a list of three collage techniques you plan on trying.
	Follow the demonstration step-by-step to apply one collage technique.
	List the successful and needs improvement aspects of your sculpture.
	Evaluate this project and complete a critique on what could be improved for next time. 
	Create a timeline of your survivor’s life. 
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Interdisciplinary Teaching and my Thematic Unit

Interdisciplinary teaching refers to teaching across subject matter in an interconnected way. Often, interdisciplinary teaching is referred to as thematic or integrated instruction where a theme or topic is chosen and then taught simultaneously in multiple subjects (McKendricks, n.d.). This type of instruction works well with Bloom and Gardner’s theories because it requires in-depth study of a particular theme from different perspectives. The wide range of activities, reading sources, and materials used in a thematic unit gives students many opportunities to use different learning styles, intelligences, and cognitive learning processes (McKendricks, n.d.). By teaching one theme in many subjects, students gain a deeper understanding of the theme, and are therefore able to apply and synthesize the information they learn in new ways. 

One could look at the Holocaust Memorials Unit as an example of an interdisciplinary unit that inherently applies Bloom and Gardner’s theories. The unit was created to be applied and integrated within three content areas: Social Studies, Language Arts, and Visual Arts. It is an 8th grade interdisciplinary unit in that it addresses 8th grade standards in each of these three subject areas. In Social Studies, students study the historical event of the Holocaust: background, history, social implications, etc.

In Language Arts, the students focus on poetry—how to read, recite, and write their own original poems. They read various first-hand interviews, stories, and poems about real Holocaust victims. The class also learns how to analyze and deconstruct poetry. In Visual Arts, the students learn about memorials and how art can tell a story and function as a memory of a person and/or an event. Each student creates a sculpture (kinesthetic intelligence) as a memorial to a Holocaust survivor. They do research (verbal intelligence) on their chosen person using the Internet and create a found poem (verbal and rhythmic intelligence) through completing a Web Quest (logical intelligence). They decorate their sculptures using collage techniques (visual intelligence). They also incorporate their found poem into the final sculpture. The students end with creating a podcast of their artist statements (intrapersonal intelligence) about their memorial. The 
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culminating event of the unit is a show where students present their memorials and recite their poems (kinesthetic, interpersonal, and rhythmic intelligences)..

This unit shows how interdisciplinary teaching, done over an extended period of time (this unit takes 2-3 weeks), can more easily implement Bloom and Gardner’s 

theories than a short lesson done in one subject area. Interdisciplinary teaching gives teachers the opportunity and time to plan various, engaging lessons that stimulate Bloom’s cognitive levels and Gardner’s multiple intelligences.
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